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directly and through mediation of perceived desiitgband perceived feasibility. The
population is business and management studentsiiapiiblic universities in Indonesia
who have followed entrepreneurship education. SggpWas conducted through
Keywords: stratified proportional random sampling method; bems of respondents are 209
entrepreneurship  education, role students. Data is analyzed by structural equatiadeling using a generalized
model, entrepreneurial  intention, structural component analysis (GSCA) software toasuee the relationship and
perceived  feasihility, perceived accuracy (fitness) of the models and Sobel testetect the mediation variables. The
desirability, GSCA study results proved that entrepreneurship educatidfect to increase the
entrepreneurial intention through student's selpption to entrepreneurial
capabilities (perceived feasibility). On other haaddirect effect of entrepreneurship
education on entrepreneurial intention is negatiVee type of entrepreneurship
education at public universities is awareness dihedt potentially could become the
cause of negative effect between them. Entrepréaleote models improve student’s
entrepreneurial intention through the mediatiopeiiceived desirability and perceived
feasibility. Entrepreneurial role models do not &alirect effect on entrepreneurial
intention. Entrepreneurial characteristics diffeeretween role models and students
could potentially become the cause the low effestivben them. The study results
show inconsistency with the previous studies thatréne the relationship between
entrepreneurship education and entrepreneuriahtinte Furthermore, this study
results also indicate the mediation function ofcpered desirability and perceived
feasibility on relationship between entrepreneur@e models and entrepreneurial
intention which received less attention in previsasearch. The research results are
beneficial for managers and stakeholders of ergrequrship education in universities
to make graduates choose an entrepreneurial career.

INTRODUCTION

Entrepreneurship is seen as the answer to solvieugsaeconomy problems, particularly to stimulate
economic growth and technological development (Weirg., 2005). One indicator of entrepreneurship agtivit
progress can be seen from the percentage of pempleose a career as an entrepreneur (Ketlal, 2012).
Indonesia entrepreneurs are still far from ideahtlother countries. Within ASEAN scope, Indonesiakris
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lowest in terms of percentage of entrepreneur’s bermabout 1.65 percent of total population. Itdsea
planned and structured program to achieve econgroieth in accordance with target to encourage toevth

of entrepreneurs in Indonesia. Entrepreneurshipcathn is expected to encourage the creation ofemor
entrepreneurs that able to promote economic grawthalso absorb more labor. One government efott i
put entrepreneurship competence as one of gragwafie in public universities. Facilitating theustents to
establish and manage a business are expecteddméeadependent (self-employed) and become jolianea

It needs an effort to understand the process toifseatrepreneurship education at public univeesitin
Indonesia has been able to increase student esieymial intention. The large government attentiorthis
field is a challenge to better understand entreqreship.

Kuratko (2005) states that entrepreneurship camabght or at least directed through entreprengursh
education. Peterman and Kennedy (2003) argueckettiegpreneurship education has aims to make theeclea
to become entrepreneurs. It will be more effectideen administered at public universities level.dgnts have
more potential to become entrepreneurs because aheyrelatively close to the stage of career choice
(Fitzsimmons and Douglas, 2011; Solesvik, 2013}héugh the benefits of entrepreneurship educatare h
been often raised by many researchers, researcéffde of entrepreneurship education is still vényited
(Peterman and Kennedy, 2003). Entrepreneurshipatidacbuilds individual's perception toward entespurs
through the process of character formation to stppbe perceived desirability (Linan, 2004; Petennand
Kennedy, 2003; Souitarit al., 2007) and self-confidence to create perceivedilidity (Fayolleet al., 2006;
Linan, 2004; Peterman and Kennedy, 2003).

Student’s orientation and entrepreneurship belnar® also affected by personal and environmeatabfs
(Lathje and Franke, 2003). Educational institutiomsvarious countries also involve a lot of role dets in
entrepreneurship education to motivate, inspire aumgport entrepreneurship of students and youngleeo
(Bosmaset al., 2012). Exposure the positive or negative expegeof role models can drive the people to
evaluate their capacity in entrepreneurship catesrioletteet al., 2012). The role model is derived from social
learning theory to put an emphasis on a persoriliéyato learn to others (Bandura and McClellan®77).
Scheiner (2009) argues that core idea of this thesoindividual behavior as a result of interactioith other
individuals or a particular situation. The existenof an entrepreneur’s role model will higher ablpu
universities levels than lower education (Bosebal., 2012). The consequences, this relationship eraat
difficult to assess the impact of entrepreneurgupcation on entrepreneurial intention without imirgg their
role models (Fayollet al., 2006).

Entrepreneurship education practices at publigarsities in Indonesia are still limited to implemt&tion
of entrepreneurship courses as a compulsory suffjeettraining programs and funding by governmaraugh
the Public universities is still sporadic and itgpkcation has not reached all students. It crdatie
entrepreneur from public universities graduatesneat program management and business studieshwise a
career as an entrepreneur. On other hand, existdneetrepreneurial role models as a factor to rioumte to
entrepreneurial intention in public universities uedtion is still not widely used by the educators.
Entrepreneurial role models are not integrated aas @f entrepreneurship education process. Entneprél
role models in students are still very limited drave different characteristics with student prefiltt requires
modeling to visualize this phenomenon to desctiteeconditions that link the entrepreneurship edanatole
models and entrepreneurial intention among studefitis study aim is investigate the effect of
entrepreneurship education and entrepreneurialmoléels to student entrepreneurial intention, eithigectly
or mediated by self- perceived desirability andcpered feasibility.

Entrepreneurship Education and Entrepreneurial intentions:

Several empirical studies confirm the direct ielat between entrepreneurship education and
entrepreneurial intention (Kadet al., 2012; Linan, 2004; Scheiner, 2009; Souitatial., 2007; Walter and
Dohse, 2009). Walter and Dohse (2009) shows thaemmeneurship education activities (training oibess
plans, internships entrepreneurship and businassigi training) can increase student entrepreakimtiention.
Similar research of Soutarés al. (2007) also showed an increased students interegbrk independently on
those who follow entrepreneurship education prograimmough the education process; knowledge, pamaglig
norms, principles and logic of entrepreneurship leartransferred to the learners. Entrepreneurshipation is
provided through formal teaching, seminars, prajectd field practice. Linan (2004) found the pusiteffect
of entrepreneurship knowledge on student’s entrepngal intention. Fayollest al. (2006) compare the
entrepreneurial intentions of students before dtet garticipating in entrepreneurship educatiordifferent
stages of pre-defined time. They found that at arlyestage, Students who participated in entrepnesiép
education has higher entrepreneurial intentions Thiggests that entrepreneurial intention can beedsed
when students still have a low level of interestearly education. Effects of entrepreneurship etilaicaon
entrepreneurial intention decreases with increastiage of entrepreneurship education. Fayali. (2006) use
an experimental method to compare the effects tkpreneurship education on entrepreneurial irdani
engineering students. The results showed that pemeurship education affect to increase student
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entrepreneurial intention. Moufhe and du Toit (20ddmpare the entrepreneurial intention in studeitits take
and do not take minor field of entrepreneurshipfimal year of management department at South Afric
University. Their results showed that students wiake a minor entrepreneurship have a stronger
entrepreneurial intention than students who didtake a minor field of entrepreneurship.

Hypothesis 1:

Entrepreneurship education at public universitiesease the students entrepreneurial intention

Several studies support the effect of entrepresgpireducation on entrepreneurial intention throuither
directly or through mediation (Souitariet al., 2007). Indirect effect of entrepreneurship ediocaon
entrepreneurial intention through perceived deslitptand perceived feasibility was expressed byeRaan
and Kennedy (2003). The study measured changdadergs' perceptions before and after the entreprship
program with research design of pre-test, postdest control group. The program increases the pexde
desirability on student’s entrepreneurial intentidhe magnitude depends on perception level ofestisdto see
positive entrepreneurship experience and leveltudents' positive views toward entrepreneurshipgizm.
Drenanet al. (2005) examine the first-year students at vargetyrses at university as a research subject. The
results show that perceived desirability is created result of their perception of family businegperience,
childhood experiences and intensity of studentlecagion. It will be contribute to increases entexeurial
intention. Kruegeret al. (2000) indicate that higher perceived desirabilitill contribute to increase the
entrepreneurial intention.

The view dynamics shifting at families and comntiesi as a result of social dynamics changing mékes
research on perceived desirability interests ombieins associated with entrepreneurship remairvaekeover
time. Researches in these field take the differeinteegions viewpoint (Linan and Chen, 2006; Rib&oriano
et al., 2012). Their research results show the diffezerin perceived desirability value between regions.

Hypothesis 2a:

Entrepreneurship education at public universitiél increase student entrepreneurial intentiorotigh
mediation of perceived desirability

Entrepreneurship education also affects to inergasrceived feasibility through altered perceptain
control behavior and self-efficacy. Higher selfiedicy is obtained through learning activities imsdroom,
preparation and development of business plans,riexge to set up and managing new businesses assvel
their entrepreneurship internship during the emé&epurship education. Perceived feasibility of reréearners
will increase self belief that they can perform behavior or entrepreneurship activity. Changeseifrefficacy
was emerged as a result of entrepreneurship eduacttiincrease intellectual capacity and entrepnesiép
skills of learners to raise confidence that thely @ able to execute a business idea, establisridgmanaging
new businesses.

An experimental study by Peterman and Kennedy3R@0nfirm the positive effects of entrepreneurship
education programs to increase the perceived filigsibn middle school students. Linan (2004) fouttt
entrepreneurship knowledge has strong effect ocepeard feasibility. Lorz (2011) uses the student® attend
entrepreneurship education program at universitya agsearch subject. The study results demonstinate
positive effect of entrepreneurship education tangfe attitudes towards entrepreneurship behavi@mnges in
participants education attitude is occurred becanfsgositive impact that is transmitted by facukiyd
practitioners involved in education program.

The positive and significant effect of perceivezadibility on entrepreneurial intention is suppdrtgy
several studies (Drennahal., 2005; Kruegekt al., 2000; Ribeiro Sorianet al., 2012). Ribeiro Sorianet al.
(2012) states that individuals have a tendencyadtochoose a job or environment that exceeds itaagp
Individuals will measure her ability to act andeakecisions in uncertain situations, and this oftgppens in an
entrepreneurship environment. Kruegaral. (2000) found that in both models, perceived fgiisi has
positively and significant effect on entreprenelingention.

Several previous studies support the mediatingcefdf perceived feasibility (Linan, 2004). The dstu
shows that entrepreneurship knowledge affects dremmeneurial intention through mediation of peveeli
feasibility. Barniret al. (2011) also show the mediation of perceived fakisi (self-efficacy) on role models
and entrepreneurial intention. Drengtral. (2005) found that childhood background affect ¢éimérepreneurial
intention through mediation perceived feasibilReferring to some of theories and results of previ@search,
perceived feasibility can mediates relationshipweein entrepreneurship education and entrepreneurial
intention.

According to Robbingt al. (2013), higher self-efficacy will increase corditte level for success. In a
difficult situation, individuals with low levels ofelf-efficacy will tend to reduce the effort. Other hand,
individuals with high levels of self-efficacy wilontinue to work to their best ability. Furthermovehen the
individual is given the input (feedback) which isgative in nature, individuals with low levels @ffsefficacy
tend to give up easily, while people with high sefficacy level it will be more motivated.
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Hypothesis 2b:
Entrepreneurship education at public universitiél increase student entrepreneurial intentiorotigh
perceived feasibility mediation

Role models and Entrepreneurial intentions:

A role model effectively motivates and helps thiage a level of independence that significantlyréases
entrepreneurial intention (Walter and Dohse, 208@)Nir et al. (2011) showed that role models will increase
the student interest to become an entrepreneur Adiienet al. (2006) show a significant effect of role models
on selection of an individual's career. Thereforesearchers also suggested involving role models in
entrepreneurship education program as part ofauum. The results also show the intensive intésac@mong
business owners as a role model will increasettidest interest to become entrepreneur.

Hypothesis 3:

Entrepreneurial role model will increase the stitdeentrepreneurial intention.

A role model becomes entrepreneurship knowledgecsaand motivation (Walter and Dohse, 2009). They
also concluded that role models are a complemeenht&preneurship education. Kirkwood (2012) ataanfl
that norms, attitudes and values towards entreprehi in individuals are affected by their role dets
through a lot of contact with people. A role modethis case serves to reinforce the self-concefzt torm of
personality assimilation of a role model (Gibsof02). Linan (2004) found that higher education nsaéee
has higher the sensitivity to career choice, wiéctormed of existence of a role model. These notelels will
affect the higher interest in personal and soaams of individual (Linan and Chen, 2006). Someexisting
research results and concept the linkage betwetrepeeneurship education, perceived desirabilitgt eale
model create study propositions was to moderateffieet of role models in entrepreneurship educatiothe
perceived desirability.

Hypothesis 4a:

Perceived desirability moderate the effect of emteneurial role models on student’s entreprenkeuria
intentions

The role model becomes a decisive element to aserehe eligibility of individuals (Linan, 2004).
Entrepreneurship education is expected to imprbeeskills and capabilities of individuals in entrepeurship.
A role model in this case serves as a medium tidat@ the capabilities and skills of entrepreneiprsh
individual to make him felt worthy to start a busés (Davidsson and Honig, 2003). Improved skilld an
entrepreneurship abilities will increase perceifeakibility of individual entrepreneurship. BarMiral. (2011)
also shows the effect of role models to increaskeefficacy. Referring to some of results of thestedies,
perceived feasibility moderate the effect role nisda entrepreneurship education.

Hypothesis 4b;
Perceived feasibility moderate the effect of gmteeeurial role models on student’s entrepreneurial
intention.

Research methods:

This research uses quantitative methods througlttatal equation modeling. The study population is
students and business management courses at fiversities in Indonesia, namely (1) Trunojoyo Unaigy;
(2) Airlangga University; (3) Brawijaya Universitgnd (4) Jember University. Population already paisse
entrepreneurship courses and does not their owimdass Stratified random sampling is used to taapie
size of 209 respondents and students as unit dfsamaData is collected by distributing questioines that
have been tested for validity and reliability thgbupilot test. Data is analyzed by generalized oetbf
structural component analysis (Hwang and Takan&4R0Qusing a program (GeSCA). Moderation effect is
tested by Sobel's Test (Preacher and Hayes, 2004).

Discussion:

This study result describes some research gapesfqus studies inconsistencies. The study findiaugs
different with hypotheses that entrepreneurshigcation has positive effect on entrepreneurial iti@n(Linan,
2004; Souitarigt al., 2007; Walter and Dohse, 2009). Previous resealsthindicates low effect between these
two variables (Lorz, 2011; Matlagt al., 2012; Rodriguest al., 2012). This study show entrepreneurship
education decreases the student entrepreneusation. This study supports the research resul@asterbeek
et al. (2010) that entrepreneurship education has negatffect on students entrepreneurial intentione Th
researchers found that after following entrepresigipr education, students become more realistic tabeu
abilities. Lower optimism on success make studéetsomes more realistic about the chances to beeome
successful entrepreneur. The same thing could pallgrhappen to students who become respondeniisisn
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study. This was confirmed from entrepreneurshipcatian in public universities that still uses awass
education.

These study finding indicates that entrepreneprskiucation does not have benefit to improve stiglen
self-perception on entrepreneurship interest (peededesirability). Perceived desirability is notreediator the
effect of entrepreneurship education on entrepmgeintention. These results differ from previotesearch
that higher perceived desirability is a direct aangence of entrepreneurship education (Drerbah, 2005;
Kruegeret al., 2000; Linan and Chen, 2006; Peterman and Kenn2d@3; Ribeiro Sorianet al., 2012).
However, this study supports the study results #rdtepreneurship education does not directly affec
increase student’s entrepreneurial intention (Lin2@04; Lorz, 2011; Souitarist al., 2007). In this case,
consistent with Linan, (2004), entrepreneurshipcation is not specifically preparing students tadiee
entrepreneurs. In this case, entrepreneurship &daoca public universities is not designed to e&se the
student’s entrepreneurial intention. Consistenhvayolleet al. (2006), entrepreneurship education in public
universities is not exclusively focused on estdislisnt of new businesses. Entrepreneurship educedinorbe
described as a pedagogical program or educatianakgs to form an attitude and entrepreneurshifs sky
involving the development of personal qualitiegmrepreneurship field.

Analysis Results:

FIT 0.537
AFIT 0.532
GFI  0.989
SRMR

Fig. 1: Research Model Result.

Table 1: Path Coefficient and Hypothesis Testing.

Hypothesis Variables Path Coefficient Sobel Test sdpiption
H1 EE-> EI -0.126* - Significant
H2a EE-> PD->EI - 0.062 Not significant
H2b EE-> PF->EI - 0.085* Significant
H3 RM > EI 0.120 - Not significant
H4a RM-> PD~> EI - 0.215* Significant
H4b RM-> PFEI - 0.096* Significant

Sources: The results of data analysis using GeStd/Sabel Test

The result of this study also shows that entregueship education in public universities was alde t
increase entrepreneurial intention through increpsie self-perception about student entreprengudility
(perceived feasibility). Perceived feasibility moate the effect of entrepreneurship education on
entrepreneurial intention. These results certasniyport and consistent with previous research (faest al.,
2005; Kruegeet al., 2000; Lorz, 2011; Peterman and Kennedy, 2008¢iR) Soriancet al., 2012).

The role model in this study does not have direfféct on entrepreneurial intention. This result is
inconsistent to study hypothesis that higher sttidamtrepreneurial intention is a direct resultrofie models
(BarNir et al., 2011; Walter and Dohse, 2009). In this casecgs®e of self-identification or self-reflection on
entrepreneurship characteristics of role modelss du# necessarily lead to increased student eetneprial
intention. The results of descriptive analysis akow differences between the characteristics wépreneurial
role models on student characteristics. This diffiee creates difficulty for students to find th&milarities to
role models characters, creating difficult in idBoation process and self-reflection on entrepreskip
character of role models (Gibson, 2004).

Perceived desirability and perceived feasibilitpderate the effect of entrepreneurial role models o
student entrepreneurial intention. Kirkwood (2018jate that norms, attitudes and values towards
entrepreneurship in individuals are affected byrtt@e models who has a lot of contact with indival. A role
model in this case serves to reinforce the seltephin form of personality assimilation of a raf@del. In
addition, a role model also serves as a provideaftearning process, a source of motivation asgiration
(Gibson, 2004). A role model is a source of enwapurship knowledge and motivation (Walter and [@phs
2009). This research result show that entreprealeudle models increase student knowledge about the
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knowledge, skills, different abilities and skillegessary for entrepreneurship. Entrepreneurialmadels can
also provide support and guidance for individualbécome entrepreneurs (Nauta and Kokaly, 2001).

This study results imply that entrepreneurshipcation at public universities is still awarenessation.

It confirms the results of previous studies (Lin&004; Walter and Dohse, 2009) that only active enoél
entrepreneurship education will affect on entrepteial intention, such as creating a business Raflective
entrepreneurship education as theory presentatidactures does not affect on entrepreneurial titenTo
increase student’s entrepreneurial intention, menaf entrepreneurship education at public unitiesican
more focused to improve self-perception of williege and student entrepreneurship ability. In aatditihe
study also has implications on role model functiwhich may increase entrepreneurial intention thtoug
improved desire perception and ability to becomieepneneurs. In this case, educational instituticans assist
students to create an ideal role model of entrepneship as proposed by Gibson (2004). There shuaila role
model who can also serve as a mentor to guide stsidiea pioneering career as an entrepreneur.

This study has some limitations. The entreprergpireducation is measured by benefit value peroepti
from the student’s perspective. In addition, eneepurial role models are still not clearly ideiatile from the
proximity of characteristics and interactions wittudents. The research object is still focused on
entrepreneurship education at public universiitedecrease generalizability of findings. Howevbese study
limitations can become guidance and direction diothier research.

Conclusion:

Data analysis results and discussion show thaégmneurship education in public universities alyeis
still not able to increase student entrepreneimightion. In fact, entrepreneurship education loaeer student
interest to become an entrepreneur. However, pétaicipating in entrepreneurship education, sttelean still
benefit by increasing self-perception about entepurship abilities to increase student interesbheoome
entrepreneurs.

The existence of entrepreneurial role models atf@increase student’s entrepreneurial intentloough
the mediation of perceived desirability and perediveasibility. In order entrepreneurial role moéigiction
become more effective, it is necessary to presalet model with close character to students. Theatter
closeness of role model will facilitate studentsdantification process and self-reflection. In gidah, in order
entrepreneurial role models increase the studémtsest optimally, the role models are expecteihtoease
interaction intensity with students to improve knesdge and skills transfer.
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