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ARTICLE INFO ABSTRACT

Article history: Background: The child born a tabula rasa is a lpsyahysico entity, meant to be
Received 26 March 2016 educated. The child in the educational theory afldeois not only a tabula rasa, but also
Accepted 13 April 2016 a homo festivus (life celebrating animal). If theild is a life celebrating animal, is a
Published 23April 2016 timely animal and as a timely animal, there is nieed timely or organized education.

Objective: The objective of this paper is to caogt a philosophic exercise on the
theory of tabula rasa and education of a typicaicah child. It made an etymological

Keywords: exposition of the term, “tabula rasa”. Methodologihe researchers carried out a
Education, Philosophy, Tabula Rasa philosophic exercise on the theory of tabula rasé& education of a typical African
Theory, Typical African Child child. Results: The paper maintained that tabuka rtheory epitomizes experience

arising from a conducive environment as the best efaacquiring knowledge. The
theory of tabula rasa and educational processeo€hiid was discussed. A critique was
made on the theory of tabula rasa and the leamipgrience of the child. The paper as
well analyzed the peculiarities of the African aAffican environment, which is
different from western environment. It presenteddsmal African education and argued
on its superiority to the western education. Caosiolu: The paper contended to adjudge
that tabula rasa theory may not produce its foeagiffect in the habit and character
formation of the African child. Such position ofetipaper is based on the fact that
African environment as of now is infested with aold mentality, and devoid of
African values, culture, destiny, frame of refererand socio-political aspirations.
Therefore, some implications were stated and secmmmendations were proffered.

INTRODUCTION

The term tabular rasa is a Latin coinage which exugo the English “blank slate” (or more accunatel
“erased slate”) which refers to writing on a slgleet in chalk, but comes from the Roman tabulaeor tablet,
used for notes, which was blanked by heating theawval then smoothing it to give a tabula rasa. €gusntly,
the term tabula rasa is the epistemological théoay individuals are born without in-built mentaintent, and
that their knowledge comes from experience andgmian. In the 11th century. Avicenna (980 — 103D A
an Islamic philosopher concurred with Aristotle 438322 B.C.) that the human intellect at birthather like a
tabula rasa or unscribed tablet, a pure potentitiat is actualized through education before mhes to know.
Avicenna further maintained that knowledge is attdi through empirical familiarity with objects inig world
from which one abstracts universal concepts wisctigveloped through a syllogistic method of reaspnin
other words, observations lead to prepositiondaéstants which when compounded can lead to furtbstract
concepts.
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In the 12th century, another Islamic philosopherd @ novelist Andalusian demonstrated the theory of
tabula rasa as a thought experiment. Andalusiaitidepthe development of the mind of a feral chddhat of
an adult kept in complete isolation from societyadesert island, where the adult learns througlemsnce
alone. In the 13th century, Thomas Aquinas (122274 A.D.) advanced the Aristotelian and Avicennian
notions to the forefront of Christian thought. Heesulated that the mind is like an unscribed stata blank
slate, or even morally neutral. Aquinas’ positidraiply contrasted with platonic notion. On the parPlato
(427 — 347 B.C.) human mind is an entity that ptisted somewhere in the heavens before being sawnt tb
join a body here on earth. Be that as it may, thgngs of Avicenna and Aquinas on tabula rassotly stood
unprogressed for several centuries.

According to Mabbott (1973), it was the Latin tre®n of Andalusian philosophical novel, entitled
philosophus Autodidactus, published by Edward Pedbk Younger in 1671, had an influence on Johrk&sc
formulation of tabula rasa in his An Essay Conaggrifuman Understanding in 1690. This is how the enod
idea of theory of tabula rasa is mostly attributedJohn Locke (1632 — 1704) an empiricist, and igrit
educational philosopher. Locke alleged that thédthimind is ab ovo (initially or from birth) a tata rasa in
gua nihil scriptum est (upon which nothing is venity except experience. The child’s mind at birthvithout
rules for processing data, that is, data is addedrales for processing are formed solely by thé&shsensory
experiences. For Locke, there are no natural ottstins that would block development of the childative
potential for acting freely and rationally.

To this end, Abiogu (2008) contended in his stublgttJohn Locke’s theory of tabula rasa is to be
understood as an empirical theory based on empilzservation of the development of human knowledge
which Locke attributed to the child’s frame of mjrukfore ideas are imprinted on it by the reactibrihe
senses to the external world of objects. AbiogW&Gdurther articulated that the theory of tabwaa laid great
emphasis on experience, on extra-mental realieshings that can be seen, heard, tasted, toushealt, and
on quantification. The child learns through expece on how to cope with life and survive his enninent
which is often cruel and harsh. Thus, the focuthiaf paper is on how the African child born a tabrdsa can
achieve a meaningful experience in his learningrenment.

1. Methodology:
The researchers carried out a philosophic exearsthe theory of tabula rasa and education of &ayp
African child.

RESULTS AND DISCUSSION

2.1. The Theory of Tabula Rasa and Education Process of the African Child:

The child born a tabula rasa is a psycho-physit¢ityemeant to be educated. The child in the edanat
theory of Locke is not only a tabula rasa, but @dwmo festivus (life celebrating animal). If tttald is a life
celebrating animal, is a timely animal and as a&ljmanimal, there is need for a timely or organieedcation.
In the argument of Okafor (2006) it is the taskha# educator to prepare the child’s mental, mondl ghysical
capabilities to meet any situation. This was theid#or Locke’s liberal education of the youngstétis liberal
education among other things holds that for legrmnbe integrated into the experience of the kefarample
provision must be made for discussion, questioaimd) debate. Thus, Locke was true to his empinisciple
that all knowledge is derived from experience dmdhild makes its mind and body what they shoeldrbm
experience.

From the angle of thought of Adenekan (1991) andogi (2001) the theory of tabula rasa could be
applied in the child’s educational practice throtigé practice of habit and character formatiorhef¢hild at its
early formative age. The child is first formed hethabit of communication, such as how to exchamgetings
with people. Through such means, language is bailgup, and what is language but a means of brgqtp
the mind of another person an idea which is in ymumn mind (Angeles, 1981). When the child is befmgned
in the habit of exchanging greetings with peophe, ¢hild at the same time learns the appropriaetings for
different periods of the day. This would enable ldaner to develop a time concept, besides thadeavould
cultivate manners which the society considers aglia organized life.

Notably it makes sense when the child’s learninfpisaxded on facts. Essentially the educator isnsuee
that the child does things not for the sake of neenation or reward that may accrue out of it, loutthe fact of
conviction of the truth or sincerity of doing thsthe way they ought to be done. This is knowledgéhe sake
of knowledge, or education qua education which ddpen the correct education given to the chilanfithe
start.

In the advocacy of Locke as Mabbott (1973), indidathe mind of child being like a clean slate nsciduat
the child is in potency of receiving knowledge whis provided by experience. The child who is tddrened
and informed with education is of fledgling mindherl child cannot decode or synthesize any informatio
received into a meaningful experience, or makeofiseas a character-building substance. Accordingbiogu
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(2006) the child acquires life meaningful-experieticrough the impression which is done by natuné within
the social context in the school, in the house amdhe street, by language and custom within thddnaf
history and daily news. It is carried out in thenfioof broadcast and newspaper, music and techsdgathce, or
play and dreams. In this direction, it is the teachhe pedagogues (child guide) or the educdierparent or
the society who in the eyes of the child represeoértain selection of what is “right” and what slibbe, as
well as what is real or stands as fabricated p@stiphasis.

2.1.2. A Critique on the Theory of Tabula Rasa and the Learning Experience of the Child:

Critically, the problem of the tabula rasa theamthe education of the child stems from the notibthe
child having a blank mind at birth. If the childisind is blank at birth then the child is a stratigag or person.
What is more, knowledge is not only acquired thiodilge senses or empirically, because sense knowledg
lacked the certainty and infallibility that throughowledge must possess. There is revealed knowlethich is
outside the scope of rationality and is best suftedreligious instruction or indoctrination. Thei® intuitive
knowledge which is instilled into the mind of thendwer out of matter of effortless grace. There is
demonstrative knowledge which consists of undedstgnby means of reasoning of logical relationskipmong
ideas. There is authoritative knowledge which iswéel from the written testimony documentations] agports
of scholars or experts who lived before us. Autiatiie knowledge is based on already established, la
principles, facts and documentations. It is knowketased second-hand information.

The Rationalists as Abiogu (2001) highlighted is btudy while never altogether dispensing with sens
experience, have continued to stress the powatimial reason for apprehension of the substatntiti about
the world. For the rationalists knowledge is metélky unfolding of the mind’s innate powers in saclvay that
from one or some few evident principles, all knadge can be derived without recourse to experienbe.
argument of the rationalists against tabula rasarthis that there is changeability in the worldsefise. Sense
knowledge lacked the certainity and infallibilityat a true knowledge must possess. Thus, the adistsndo
not deny sense knowledge as such, they rathetdadsibat whatever goes by the name knowledge nibeds
guarantee of reason.

In the same trend of thought, the empiricists tdactvhLocke belongs, remained patently opposed to
rationalism and its doctrine of innate ideas. Fa ¢mpiricists, the only gate way to knowledgexisegience.
However, the empiricists’ contention that experirns the source of knowledge is to be understoad th
knowledge depended ultimately on the use of thesesenand on what is discovered as such. Simildly,
pragmatists’ theory of knowledge is predicated gpegiencing and doing. Their advocacy is that etonas
by experimentation and practice in man’s striviogptovide solutions to his myriad of problems. Tinagmatic
method is a way of examining ideas and theorie$ wéispect to their function in, and the application
experience. Indeed the rationalists, the empidgcistd the pragmatists never totally denied theiralrdole of
experience in forming the ideas of the child asarer. Their bone of contention is to what extqmerience
modifies the child’s ideas. Arguably the merit ohé Locke’s theory of tabula rasa lies in the thet the child
could be effectively educated through meaningfylezience and concrete sensitization of the chadisses. At
this juncture of the discussion, it is pertinentaszertain what constituted the peculiarities ef African and
African environment.

2.2. Peculiarities of the African and African Environment:

Africa is made up of several nation-states as as@gumence of colonialism. These nation-states & al
made up of diverse tribes with differences basedivergent religions, languages, and traditionaupations,
attitudes, beliefs, values, and a host of otheres@& differences notwithstanding, there is a mggimint as
regards what the Africans hold to be of great vdkigbeke, 2000). In the study of Madukwe and Madukw
(2010) pre-colonial African society had a peculiatue systems which include: The marriage insttutithe
family system, communalism and social securityaystAfrican traditional religions, African legalstgm and
conflict resolution, as well as African traditioredonomy. These value systems are briefly discusskealv.

2.2.1. The Marriage I nstitution:

Marriage is a social institution that is foundedammd governed by social and religious norms ofcesp
Generally, marriage is a union of man and womarckvig contracted between persons of opposite sexn F
this definition sex of the parties is a vital criee in ascertaining the legality of the marriagre.traditional
African society, the marriage institution is langg@lolygamous in nature. In other words, more thaa woman
is involved unlike monogamous marriage where theriange is just between a man and a woman. In Africa
marriage, it is not just the business of the caaypbebe, but the affairs of both families. The ceoiof a
marriage patner is subject to the approval of othembers of the family and even gods. For the Afrjchere
is no limit to the number of children to beget. 8 necessary for continuity and perpetuationhefrman’s
family name. Notably some cultures are particulzoud the sex of the child. In a matrilineal socjetynphasis
will be on female issues while in patrilineal sdgjehe reverse is the case. Incidentally, in ria&al society a
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man does all he could to have a male child uponmvhis estate will devolve upon death especially retee
had only female children who have no right of initagice in such a society.

As a matter of fact sex is originally a fundamemdterion in marriage institutions. The modermtten
the western world is that persons of same sex oan get married as husband and wife. Many European
countries have legalized same-sex marriage andr qitectices like Lesbianism, Gay, Bisexualism and
Transgender (LGBTSs). Even where there is properiage between a man and a woman, where the mae is t
head of the family, such family setting has beeartwrned by western women who for decades have been
agitating for women liberalization. Consequentlyotof marriages end up in divorce because ofetffects of
westernization. According to Madukwe and Madukw@l(@), in Italy 130,000 couples split and got divextdn
2007. The South African government has legalizedesaex marriage. David Kuria (2010) who is the ngana
for Gay and Lesbian Coalition of Kenya has alletfet “the homosexual rights advocates will everyuain
in Uganda, Kenya, Malawi, Nigeria and other paftéfoica, as they have done elsewhere in the wofkliria,
2010:15). Africa is already infested through wesiteation.

2.2.2. The Family System:

In a traditional African family, membership inclwleot only the man, his wife, and children but a$o
blood relations of a common decent such as grahlittehi nephews, nieces, and aunts. It even includes
dependants that are part of the household. An &iria the view of Madukwe and Madukwe (2010) coumiss
blessings with regard to the number of childrerohehe has. There is this inward satisfaction toates from
having many children irrespective of one’s standimdife, such as whether one is educated or riok ar
healthy, rich or poor, hungry or otherwise.

Regrettably, through the western family programraengaign, African family system which gloried in
large number of children, has been affected. Sujeoof the above, Ezeanya (2009) noted other ehgé#s to
the natural order of families in form of such westpractice of surrogate motherhood, free aborfi@g unions
and single parenthood. The extended family praafc@fricans is at the verge of extinction becau$ehe
introduction of individualism through westernizatiorhe African practice of extended family systemeveby
an individual becomes fulfilled in life, only inlegion to the fulfillment of other members of thetended
family, is no longer obtainable today.

2.2.3. Communalism and Social Security System:

There is interconnectedness among the memberg abtihmunity. As Africans bear one another’s burden,
everyone becomes his brother’'s keeper. There igtaahassistance for one another. For instancesthvb® do
not have are not allowed to —perish in want. Thereommunal labour like clearing of bush for farmin
cultivation, harvesting, house building and oth@ngs. Apart from these, where a member of theagdl is
bereaved, others are always there to comfort theope contribute in cash and kind to help take cddeurial
expenses. In a typical African setting no one dogsgry while the neighbour can help out. In faceddkwe
and Madukwe (2010) attested that one can easili iméd the next compound and demand for food, &gl t
would be happily offered even when the membersatf tompound are not eating. What is more, wheisitor
enters such a compound and meets the family takieig meals, he would quickly wash his hands aral ijo
the meal.

The principle of African communalism which presupes equality with respect for all and responsibit
all for one, has been eroded by westernization itstattendant individualism. With the creationc@fes during
the colonial era family members were separated praple were detached from their traditional, soaiad
cultural settings. Development of cities resultedinteraction of people from different ethnic greupghus
creating a heterogeneous society. Urbanizatiorodoired fundamental changes to values applicabligsto
dwellers.

2.2.4. African Traditional Religion:

From the time immemorial, as Coogan (2003) maie@iman has always believed in the existence of a
reality greater than he is, and this has helpedefine and shape his culture, and also as a pariacte
fragility and obvious finality of human existender Mbiti (1990) African traditional religions pegate all the
aspects of the departments of Africans and thieir Tihere is no formal distinction between the sdand the
secular, between the religious and non-religiowtywben the spiritual and the material areas of Mfgican
religion includes belief in spirit whether ancektanon-ancestral, magic, witchcraft and sorcéitye African
believes in immortality and thus worships his atmesswho are acknowledged as intermediaries betwleen
living members of their given families and the godikese ancestors who are also referred to aslitheg”
dead” are always there for the family as guardems protectors of the family members. They arectheest
link between man and the spirit-world. In fact, dbeancestors are still seen as members of thgiectge
families that should be invited to partake of thmily meals.
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Colonization also exposed Africans to western refigchristianity and education. Through these media
western way of worship which is fundamentally diffiet from that of African worship system was intnodd.
On the other hand, Africans in their quest forréitey sent their children to school with the implioa of early
exposure of their young ones to the influences edtern culture. These children are taught entimely things
touching all aspects of human existence. Incidsntéhese teachings are openly advertised as ogptsi
African nature, and must be jettisoned. Conseqyethtiese young brains nurtured with western way§efind
thought, could not but accept anything Europeasuggrior and better compared to anything African.

2.2.5. African Legal System and Conflict Resolution:

In every society, the importance of social orded geace cannot be overemphasized. Under traditional
African setting, there are laws, customs, regutegjaules, taboos and others which constitute tbehtode
and ethics of a particular community. These moaales and ethics are meant to regulate the condubeo
members for the maintenance of community solidaritgey are either human laws or divine laws. While
human laws are punished with human sanctions, elildws, when breached, attract divine sanctionsndst
cases, breach of these laws are considered asst@ jvrong to an individual but to the entire cammity and
thus, must be punished by all as a corporate bbthyti{ 1990). In conflict resolution, different ntedds are
employed depending on the nature of the dispute thadultimate goal to restore peace and order é th
community.

The effect of westernization is evidenced in owalesystem which is communal in nature. The western
legal system encourages and promotes individubtgiggainst the state. Thus, an individual canrabsie or
her right in a law court independent of the righbthers as a whole. It is well established faet #djudication
in law courts does not guarantee peaceful resolufalisputes.

2.2.6. African Traditional Economy:

Before the advent of colonization with its concamitwestern culture, African economy was distriiin
nature. This implied that those who labour are @aprthe fruit of their endeavour thereby ensuriagiad
security, while the lazy ones are adjudged thejoasible members of the family (Egbeke, 2000).drtgmtly,
economy at this time was simple and mostly subsigtén nature. From the point of view of Madukwel an
Madukwe (2010), there was virtually no competitiamd transactions were carried out through exchaimfge
goods and services. There was no monetary valaehatti to such goods and services. Communal labasir w
used to boost agriculture through the age gradersysn other words, there was no monetized economy

Today, as a result of colonialism, money is the suea of everything, the symbol of social statug] an
means of social security. The quest for personatiement at all costs is now the order of the dihye pursuit
of material possession has so obsessed many Adrtban a lot of social vices abound today in theetg. The
vices range from arm robbery, materialism, conamtikidnapping, political assassination, politidaliggery,
examination malpractice to electoral malpractie@sl others.

Analytically, the researcher has endeavoured tseamtethe peculiarities of the African and African
environment. The findings portrayed that Africaivietnment and value systems have been undermingdeby
effects of westernization. African marriage indtidn has been bastardized. The extended familytipeaof
Africans is at the verge of extinction. The coldrieeation of cities introduced an individualistrocentric
value system that was alien to African communal @roiThe western religion (christianity and educagtio
opposed African way of life as barbaric in natwed recommended that it should be jettisoned. Afrimoral
codes and ethics meant to regulate community sdljdevere negated. Distributive African economy was
turned into a quest for personal enrichment at@dts. Thus, the African child born a tabula ragbhave a lot
of challenges to learn “in unconducive environmditte learning of such child will certainly be dedaf any
meaningful experience. The problem remains if theran ideal African education, that could proviutter
learning experience for the African child born hauia rasa.

2.3. What isan Ideal African Education?:

The goal of education and the method of approachdiféer from place to place, nation to nation, pko
to people. The Greek idea of an educated man wasmiio was mentally and physically well balancede Th
Roman, on the other hand, placed emphasis on mat@nd military training. In “Old Africa” as Awad&
(1992) articulated, the warrior, the hunter, thblaman, the man who combined good character wipegific
skill was adjudged to be a well-educated and we#lgrated citizen of his community. In “Old Africasociety
the purpose of education was clear; functionalisas whe main guiding principle. African society nefyd
education as a means to an end, not as an ersgfh Education was generally for an immediate atighn into
society and a preparation for adulthood. Africamicadion emphasized social responsibility, job dag&an,
political participation and spiritual and moral was. Children learnt by doing, which means thaldobin and
adolescents were engaged in participatory educatiomugh ceremonies, rituals, imitation, recitatiand
demonstration. They were involved in practical fangn fishing, weaving, cooking, carving, knittingnd so on.
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Recreational subjects included wrestling, dancargmming, acrobatic display and racing, while iletetual
training included the study of local history, legenthe environments (local geography, plants amohals),
poetry, reasoning, riddles, proverbs story-tellimgl story-relays. Physical-training is combinechvabaracter-
building, and manual activity with intellectual imang (Fafunwa and Aisiku, 1992).

The superiority of the ideal African education otlee western education lies in the fact that, tihe ¢he
content and the methods of traditional educati@niatricately interwoven. They are not divided irseparate
compartments as is the case with the westernizegrsyof education. Arguably, irrespective of theeleof
education and training given during the pre-colbdiys in Africa, it was functional because therimudum
was relevant to the need of the society. Unemplaynikit existed at all, was minimal and very fgaung men
roamed the villages and towns with nothing to deakwhile, what are the things in an ideal Africdn@ation
that could be considered as constituting conduenx@ronment?

Conducive environment in an ideal African educatocam be judged by its performance within a given
social context. For instance, in a polygamous Afri¢amily there may be several “mothers”. Theypddly a
part in caring for the youngest generation buimdtie responsibility for each child lies with itstural mother.
She carries the child on her back wherever she, gogs the child to bed, looks after the child whies child is
ill and teaches the child how to speak. Full ofi@sity, the baby watches her mother’s every gesamd learns
to interpret her smiles, her frowns and her tears.

Little by little, this lively curiosity reaches obeyond the mother’s world. Somewhere between gles af
4 and 6, the grandparents, and sometimes uncleatartd begin to take part in the children’s edecatThey
send the children on little errands, teach therheémbedient and to respect their elders (thisverst crucial
matter in African society), and to observe certailes of behaviour. The grand parents also teaglchiidren
the history of their family or of their people. éméstingly, an ideal African education has a veayurally
organized conducive environment, which could en#ieAfrican child born a tabula rasa to have aniregul
learning experience.

2.4. Implications of Tabula Rasa Theory for the African Child and his Educator:

In the philosophy of tabula rasa theory Locke plasta that originally the mind is like a blank slatn
other words, the mind is very sensitive in itseeflons like a mirror. It can easily polarize odelisds, and even
strange images if it is not guided or controlled. iBiplication all who are charged with the educataf the
African child should not have known less that ampwledge or experience given to the child at hidyea
formative stage sticks to his mind, and affectdifégourney.

As the child’s environment is enriched, his expeees are also enriched and the speed of his mental
development is also increased. This implies thatohality of the thinking of the learning child aepls on the
quality of his concepts, which in turn depends twe wuality of his learning environment. Conducive
environment, therefore, is a conditio sine qua (@necessity) in the education of the African child

The child learns more by observation and imitatide. is very quick to observe any difference between
theory (principle) and practice. He watches hisliea's action closely, both inside and outside sthoBy
implication the teachers or parents who do nottgraavhat they teach, are giving the worst charatgning
to their educands. Thus, the aphorism sustairghitesophic onions for the educators of the Africdnild that:
“actions always speak louder than words”.

3. Recommendations:

Based on the ongoing discussion and the implicatiminthis paper, the following recommendations are
made:

i. For the African child born a tabula rasa to feaccordingly in African environment, the African
government, educational philosophers and pracét®rhave to resolve the African identity crisisotigh
educational programmes that will emphasizes saifidence, innovation, enduring and purposeful peatity
peculiar to African person, value and culture.

ii. Inthe philosophy of tabula rasa theory, Lodked to correct the hollowness, narrowness, inadey
and stark moral duplicity of the education practidehis time. He was insistent that truth is knadge, and
knowledge occurs when the mind’s phantasia Kataiki@gpower of cognition) corresponds or agreehlie
object to be known. Thus, the African educatoraughaot fail in their duty to process the subjecttiars of the
African child’s interest, before choosing then asenials of educative value.

ii. All who are involved in the upbringing or réag of the African child within and outside the soh
have to consider themselves as the child’s roleatsod’hey have to behave well for, they serve asomby
which the child sees himself, and they may be tiig ‘tible” for the child to read.

Conclusion:
The researchers have carried out a philosophicceeenn the theory of tabula rasa and educatioa of
typical African child. Effort has been made in tpiaper to posit that the philosophy of tabula themry is a
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thoughtful means of educating the child or a typisfiican child per se. It is an education practlsed on
experience arising from a conducive environment phper contended to adjudge that tabula rasaytimeay
not produce its formative effect in the habit amdracter formation of the African child. Such piositof the
paper is based on the fact that African environnasnof now is infested with colonial mentality, asheloid of
African values, culture, destiny, frame of refereand socio-political aspirations.
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